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 Arabic language learning in the era of the COVID-19 emergency requires a 
good learning design. This research aims to ascertain how the Arabic 
learning process is done online at SDIT Al-Azhar Padang; how the students' 
responses; and the obstacles faced by teachers when teaching Arabic by 
online in the COVID-19 emergency. This study used a qualitative approach 
with a case study research design. The data collection included observation, 
interviews, and documentation with data analysis techniques by using data 
triangulation. The results showed that; 1) the Arabic learning model in the 
era of COVID-19 emergency can be done by integrating media, material, 
and evaluation based on online 2) the improvement of students' motivation 
and their interest in learning online can be seen with the indications that 
students were fast in responding and they got the maximal results in Arabic 
learning, 3) some of the obstacles faced by teachers when the online learning 
is done are the limited ability of teachers to design the material, unlimited 
time allocation, lack of communication to explain the detailed instruction. 
The findings found that Arabic learning online can encourage creativity, 
critical thinking skills, good communication, and the ability to process 
information based on technology. 
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A. Introduction 
Nowadays, the world is shocked by 
a case of the virulent and deadly virus 
which is known as Coronavirus or Covid-
19, it has become inevitably endemic in 
Indonesia. The positive cases of Covid-19 
in Indonesia caused some citizens to lose 
their lives, but it is continued. The impact 
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of the Coronavirus (Covid-19) is also felt 
by the world of education.1 It has been 
recognized by the United Nations 
Educational, Scientific, and Cultural 
Organization (UNESCO), that the 
coronavirus has affected the Indonesian 
and global education sector.2 There are 
approximately 421 million students are 
disrupted by their school activities 
throughout the world and are forced by 
their educational matters in the future. 
Related to the virus that has 
become a pandemic in the world, which 
greatly impacts the education system in 
Indonesia, the virus also caused 
significant changes in the learning system 
in Indonesia, so did the process of foreign 
language learning. The process of 
learning foreign languages especially 
Arabic is normally held in the classroom, 
with a structured system, materials that 
have been prepared, and some factors 
that support the success of learning such 
as adequate facilities and infrastructure.3 
The language learning curriculum in 
this globalization era is certainly more 
complex because it must consider various 
                                                          
1
 Muhammad Rajab, “Pendidikan di Tengah 
Pusaran Wabah Corona,” detiknews, April 19, 
2020, https://news.detik.com/kolom/d-
4945590/pendidikan-di-tengah-pusaran-wabah-
corona. 
2
 “Imbas Pandemi Virus Corona Bagi Dunia 
Pendidikan Indonesia dan Global,” 4/25/2020, 
kumparan, accessed April 25, 2020, 
https://kumparan.com/kumparansains/imbas-
pandemi-virus-corona-bagi-dunia-pendidikan-
indonesia-dan-global-1t5YVXRYAbo. 
3
 Arifka Mahmudi et al., “Classroom Management 
and Arabic Learning Process Based on Multiple 
Intelligences in Elementary School,” Arabiyat: 
Jurnal Pendidikan Bahasa Arab dan 
Kebahasaaraban 6, no. 2 (December 2019): 222–
37, https://doi.org/10.15408/a.v6i2.11365. 
factors and variables related to the 
philosophy (nature and function) of 
language, socio-cultural aspects, the 
psychology of students, socio-political 
environment, education, and learning 
systems, and so on.4 The most important 
is students‟ responses towards learning 
the language process by using technology 
are very positive, this concerns their 
acceptance of technology that can 
facilitate the learning process.5 According 
to Kern, globalization can develop 
contextual material and it is not centered 
on the grammatical system of language.6 
Since this pandemic virus spreads 
widely, various obstacles have been a 
particular concern to every element of 
education. The teachers start to think 
about overcoming the problem of Arabic 
learning that is done outside the 
classroom or studying at home.7 
Nowadays, all schools implement a 
learning system at home,8 it is because 
                                                          
4
 Muhbib Abdul Wahab, “Standarisasi Kurikulum 
Pendidikan Bahasa Arab di Perguruan Tinggi 
Keagamaan Islam Negeri,” Arabiyat: Jurnal 
Pendidikan Bahasa Arab dan Kebahasaaraban 3, 
no. 1 (2016): 32–51, 
https://doi.org/10.15408/a.v3i1.3187. 
5
 Chun Lai and Mingyue Gu, “Self-Regulated out-of-
Class Language Learning with Technology,” 
Computer Assisted Language Learning 24, no. 4 
(2011): 317–35, 
https://doi.org/10.1080/09588221.2011.568417. 
6
 Richard Kern, “Technology as Pharmakon: The 
Promise and Perils of the Internet for Foreign 
Language Education,” Modern Language Journal 
98, no. 1 (2014): 340–57, 
https://doi.org/10.1111/j.1540-4781.2014.12065.x. 
7
 Akiko Nagao, “Can the EFL Classroom Be 
Considered a Community of Practice?,” IAFOR 
Journal of Language Learning 4, no. 1 (2019), 
https://doi.org/10.22492/ijll.4.1.06. 
8
 Ayunda Pininta Kasih, “Bila Belajar di Rumah 
Diperpanjang, Nadiem: Tak Harus Online dan 
Akademis Halaman All” April 25, 2020, 
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the learning process in the classroom has 
been abolished during the COVID-19 
emergency. Students have obstacles in 
learning and understanding Arabic 
material itself.9 Related to the fact above, 
foreign language learning in this era 
requires integration between materials, 
media, methods, and evaluation following 
the Arabic learning process to achieve 
maximum indicators that collaborate on 
the domain linguistics and non-
linguistics.10 After conducting the learning, 
it is necessary to evaluate student 
learning outcomes.11 
Some problems that arise in COVID-
19 emergency is the learning process 
changed from a teacher-centered to 
student-centered, learning media are 
adopted online, the learning activities are 
held at their homes, and teacher is lack of 
ability to manage online applications.12 To 
solve these problems, several Arabic 
learning models can be transformed into 
their schools, to maximize online learning. 
One of the elementary schools in 
the city of Padang, West Sumatra, SDIT 
                                                                                   
https://www.kompas.com/edu/read/2020/03/25/154
226271/bila-belajar-di-rumah-diperpanjang-nadiem-
tak-harus-online-dan-akademis?page=all. 
9
 Reni Puspita Muhammad Afif Amrulloh, “Qawa‟id 
Wa Tarjamah Method and Card Sort Strategy in 
Shorof Learning in Madinah Modern Boarding 
School,” International Journal of Arabic Language 
Teaching 1, no. 1 (2019): 1–13. 
10
 Yuichi Suzuki, Tatsuya Nakata, and Robert 
Dekeyser, “Optimizing Second Language Practice 
in the Classroom: Perspectives from Cognitive 
Psychology,” Modern Language Journal 103, no. 3 
(2019): 551–61, 
https://doi.org/10.1111/modl.12582. 
11
 Muhammad Afif Amrulloh, “Sistem Penilaian 
Dalam Pembelajaran,” Albayan 7, no. 2 (2015): 
125–48, https://doi.org/10.24042/albayan.v7i2.350. 
12
 Interview with an Arabic teacher at SDIT AL-
Azhar on March 25, 2020. 
Al-Azhar, applies the Arabic learning 
process through several learning models 
and integrated them with several online 
media. The media used and developed by 
Arabic teachers with varied learning 
strategies. Hence, the lack of ability to 
interact directly, teachers can develop 
various Arabic learning models that 
students can do at home. This is to 
support the learning process problem 
without neglecting the direction of Arabic 
learning in Madrasah. 
There are seven directions of Arabic 
learning curriculum in Madrasah as 
follows: 1) Developing religious attitudes 
of students in the context of Arabic 
learning, 2) Cultivating social attitudes in 
the form of honesty, mutual respect, 
courtesy, cooperation, caring,  
environmentally friendly and other social 
activities, 3) Cultivating and developing 
educational attitudes lies in students 
reflected in the attitudes of discipline, 
learning enthusiasm, responsive, 
proactive in the learning process, 4) 
Elements of Arabic learning should be 
used as basic knowledge to achieve four 
language skills, 5) Learning vocabulary 
should be avoided from direct translation, 
but using methods or media that show the 
antonym or synonym, 6) Arabic language 
teachers develop learning processes for 
language acquisition, 7) Evaluation 
systems are emphasized on authentic 
evaluation systems that explicitly 
emphasize three domains, namely 
cognitive, affective and psychomotor.13 
                                                          
13
 Ainin, Pengembangan Kurikulum dalam 
Pembelajaran Bahasa Arab, 1st ed. (Malang: Lisan 
Arabi, 2020). 
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Related to the effectiveness of 
online learnings, some researchers have 
suggested some interesting finds. Sun's 
research showed that the process of 
learning foreign languages online is very 
effective and does not cost a lot of money 
and time.14 Besides, Lamb revealed that 
students' motivation and enthusiasm 
increased when learning was done in 
various ways such as online learning.15 
The selection of the relevant media also 
influences the success of learning.16  This 
is supported by Golonka's statement that 
technology can improve student 
interaction, motivation, cognition, and 
output.17 Panagiotidis also agreed that 
technology is an important communication 
tool used in foreign language learning,18 
one of which is as an intermediary for 
foreign language learning.19 
                                                          
14
 Susan Y.H. Sun, “Learner Perspectives on Fully 
Online Language Learning,” Distance Education 35, 
no. 1 (2014): 18–42, 
https://doi.org/10.1080/01587919.2014.891428. 
15
 Martin Lamb and Fauziah Eka Arisandy, “The 
Impact of Online Use of English on Motivation to 
Learn,” Computer Assisted Language Learning 33, 
no. 1–2 (2020): 85–108, 
https://doi.org/10.1080/09588221.2018.1545670. 
16
 Morgan G. Ames, “Learning Consumption: 
Media, Literacy, and the Legacy of One Laptop per 
Child,” Information Society 32, no. 2 (2016): 85–97, 
https://doi.org/10.1080/01972243.2016.1130497. 
17
 Ewa M. Golonka et al., “Technologies for Foreign 
Language Learning: A Review of Technology Types 
and Their Effectiveness,” Computer Assisted 
Language Learning 27, no. 1 (2014): 70–105, 
https://doi.org/10.1080/09588221.2012.700315. 
18
 Panagiotis Panagiotidis, “Technology as a 
Motivational Factor in Foreign Language Learning,” 
European Journal of Education 1, no. 3 (2018): 43, 
https://doi.org/10.26417/ejed.v1i3.p43-52. 
19
 Gulcin Nagehan Sarica and Nadire Cavus, “New 
Trends in 21st Century English Learning,” Procedia 
- Social and Behavioral Sciences 1, no. 1 (2009): 
439–45, 
https://doi.org/10.1016/j.sbspro.2009.01.079. 
Several kinds of research revealed 
the success of online language learning 
used in a learning process during the 
COVID-19 emergency, one of them is 
done by Bao revealed about five high 
impact principles of learning in the 
COVID-19 emergency, they are high 
relevance, effective delivery, adequate 
supports, high-quality participation, and 
contingency plant.20 Teleconferencing and 
video became one of the effective media 
in the COVID-19 emergency in English 
learning,21 and also a study of learning 
opportunities in the COVID-19 emergency 
from 20 countries.22 Based on previous 
research, this research needs to find out 
the effective steps in Arabic learning 
specifically, find out student responses, 
and the problems faced by Arabic 
teachers when the online learning 
process. This research can be used as a 
reference and practical steps for Arabic 
learning Arabic in the COVID-19 
emergency. 
Researchers wanted to reveal how 
the Arabic learning model implemented at 
Al-Azhar Elementary School in Padang as 
a solution in the COVID-19 emergency 
                                                          
20
 Wei Bao, “COVID‐19 and Online Teaching in 
Higher Education: A Case Study of Peking 
University,” Human Behavior and Emerging 
Technologies 2, no. 2 (April 1, 2020): 113–15, 
https://doi.org/10.1002/hbe2.191. 
21
 Jose A Gonzales-Zamora et al., 
“Videoconferences of Infectious Diseases: An 
Educational Tool that Transcends Borders. A 
Useful Tool also for the Current COVID-19 
Pandemic.,” Le Infezioni in Medicina 28, no. 2 
(2020): 135–38. 
22
 Joseph Crawford et al., “COVID-19: 20 Countries‟ 
Higher Education Intra-Period Digital Pedagogy 
Responses,” Journal of Applied Learning and 
Teaching, April 2020, 1–40. 
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that is now a pandemic and globally, the 
researcher wants to reveal how the 
learning steps used by teachers in Arabic 
learning by online-based, students' 
responses to learning and the obstacles 
faced by teachers in online learning. 
 
A. Method 
This research used a qualitative 
approach with a case study research 
method. Data collected from observations, 
interviews, and documentation. 
The Arabic language teachers of Al-
Azhar Padang Elementary School were 
interviewed to get information about 
obstacles and students‟ responses in 
Arabic learning through interviews with 
Arabic language teachers. The 
observation was used to obtain 
information about the process of Arabic 
learning online. The documentation was 
used to get information about the learning 
process from the lesson plan and 
academic guidance book. 
The data collected was then 
analyzed by using data analysis 
techniques used based on Milles and 
Hubbermans theory, the data were 
collected and described, then reduced 
and verified in detail. During the data 
collection phase, the Arabic learning 
process that was carried out online was 
recorded. After collecting data, 
researchers reduced the data by selecting 
and sorting data that supports the 
research. Then, the data are verified at 
this point that the researcher has 
determined the primary data as important 
data, and sorted out the unwanted data. 
 
B. Results  
1. The Implementation of Arabic 
Learning in COVID-19 emergency 
Arabic Learning at Al-Azhar 
Elementary School in Padang is included 
in the school curriculum. The curriculum 
used is K-13 (curriculum 2013) and 
kurikulum kepribadian muslim (Muslim 
personality curriculum). Both curriculums 
are integrated through activities that have 
been designed by the teacher of every 
subject. In Arabic learning specifically, the 
material emphasized at the elementary 
school level is still in the stage of 
acquiring sound and vocabulary. This is 
because students still need a vocabulary 
to be used in implementing Arabic 
language skills. Besides, the material 
designed by the teacher is very simple 
and uncomplicated, it can be seen in the 
design of the vocabulary topic. 
The time allocation of the process of 
Arabic learning in the classroom was two 
hours per week, but during the COVID-19 
emergency, the teacher did not have a 
time limit for two hours while learning at 
home. However, students were given 
1x24 hours to choose the right time to 
study. Teachers emphasized the students 
by giving the project assignments in a day 
and sent them by online. 
The media used by the teachers 
was online. As suggested that learning 
innovation will provide a more accurate 
language learning process.23 For example, 
                                                          
23
 Rajab Esfandiari, “Cloze-Elide Test as an 
Alternative Test Method: Linking Personality Types 
to Test Method Performance,” Applied Research 
On English Language 8, no. 1 (2019): 1–26, 
https://doi.org/10.22108/are.2018.113350.1373. 
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by using WhatsApp as a tool to make the 
teachers easier for instructing the 
students, Instagram to upload 
assignments made by students, Link to 
their partner for doing the quiz. The media 
are designed by the teachers and 
adjusted to the material in Arabic books. 
Every student paid attention to the 
teacher's command by responding 
through the instructed activities. Following 
is a design drawing of the material 
provided by the teacher during the online 
learning process. 
 
 
 
 
 
 
 
 
 
 
Fig 1. Design Material sent from WhatsApp 
The first picture shows one of the 
examples of material designs online. 
The steps used by the teacher in 
Arabic learning at Al-Azhar Elementary 
School in Padang during the Coronavirus 
emergencies are as follows: a) the 
teacher designs the learning system 
according to the theme being taught, the 
most important thing is the teacher 
finalizes the media that will be given to 
students. Learning media are prepared in 
the form of virtual videos consisted of 
directions, invitations, materials, and 
learning steps that will be followed by 
students. b) The teacher prepares a quiz 
to see the development of student 
vocabulary according to the material being 
studied in the form of cognitive problems. 
c) The teacher shares a link to the 
students which will be opened, either in 
the form of video links or quizzes that will 
be done. The following is the form of 
instructions given by the teacher. 
This is an example of instruction by 
the teacher during the online learning 
process. 
 
 
 
 
 
 
 
 
 
Fig 2. Example of virtual videos for mufradat 
learning instructions 
Figure 2 above shows one form of 
instruction that students will do in the 
online Arabic learning process. d) 
Students open the link provided by the 
teacher and are not limited in time (only 
24 hours), students can choose the time 
that will be used to learn Arabic online. e) 
The teacher gives the time for students to 
learn the material. f) The teacher gives 
assignments in the form of projects, such 
as video records when students were 
translating the vocabulary. g) Students 
collect videos via e-mail and the time to 
collect it is 24 hours after the material is 
taught. h) In addition to video collection 
via email, students can upload on 
Instagram, so the teacher can see 
students' enthusiasm in learning. i) After 
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completing project assignments, students 
work on quizzes that contain questions to 
see students‟ development in vocabulary 
acquisition, quizzes are done online 
through the Google form that the teacher 
has designed. The following is a list of 
vocabularies adopted from student 
teaching materials, 
 
 
 
 
 
 
 
 
 
 
Fig 3. Vocabulary list learned online 
 
The picture above shows one 
example of vocabulary material that 
students will learn in the Arabic learning 
process online. Through the material 
above, students learn vocabulary as they 
learn the form of words, such as matching 
them into a noun or verb categories. j) 
The teacher can evaluate learning, both 
cognitive, psychomotor, and affective so 
that the learning process can be done 
optimally even in the emergency of 
COVID-19. Jeffrey stated that using online 
media films in the learning process is 
more effective in increasing student 
vocabulary acquisition.24 
                                                          
24
 Jeffrey Rosario Ancheta and Cristopherson Arce 
Perez, “Language Learning Difficulties of Selected 
Foreign Students in National University, 
Philippines,” International Journal of Research 
Studies in Language Learning 6, no. 4 (2016), 
https://doi.org/10.5861/ijrsll.2016.1603. 
The form of teacher assessment is 
in the form of project assignments, such 
as vocabulary writing pictures, quizzes 
done, videos sent by students that contain 
greetings with the theme of learning being 
done. Students actively involved in 
learning, filling quizzes, and responding to 
the activities given by the teacher, at that 
time students have been observed for 
assessment. Through several activities 
above, the teacher can assess students 
from the three aspects recommended by 
the 2013 curriculum called an authentic 
assessment, in the form of a balanced 
psychomotor, affective, and cognitive 
assessment. 
After the assessment is done, the 
teacher gave reinforcement in the form of 
material that is still a cumulative error 
through the distribution of the material as 
a whole. It is intended that students can 
correct speech, writing, or vocabulary that 
is still incorrect. So, the students can find 
out the part of the error that needs to be 
fixed in the theme. 
 
2. The Student’s Response of Arabic 
Learning  
Various responses were given by 
the students related to the implementation 
of the online learning process, this is 
shown through the rapid responses of 
students when teachers instructed the 
learning activities independently. 
Teachers also claimed that students are 
very enthusiastic when learning online, 
essentially they felt that it is a game, even 
though students have done virtual 
learning. The students always asked 
about what tasks they would do. 
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The online learning process has a 
positive impact on students' interests, 
some of them want to learn online. The 
teachers said learning through videos, 
games, and quizzes was highly 
anticipated. So that the expected 
assessment of psychomotor can do, 
students' language skills will be achieved 
according to the desired learning goals. 
The teacher also concerned with the 
mistakes, errors in students' speech 
through online media quickly.25 
Hence, online learning can increase 
student creativity and independence in 
Arabic learning. One of the students‟ 
creativity is the students can create a new 
thing on the assigned project.26 In this 
case, students are required to be able to 
process information well, do assignments 
and respond to activities independently, 
follow the teacher's instructions carefully, 
and think critically to complete the project 
given at the end of Arabic learning 
material. Even though it is only sending 
vocabulary mastery, students can 
integrate technology media, information to 
practice their creativity. David argued that 
competencies such as collaboration, 
creativity, and technology management 
are very complex as efforts are needed to 
participate fully and productively in 
preparing for an increasingly global.27 
                                                          
25
 Panferova Irina, “Conceptualization of the 
Components of the Psycholinguistic Aspect of 
Foreign Language Acquisition,” European Journal 
of Research and Reflection in Educational Science 
7, no. 12 (2019): 416–21. 
26
 Maida Norahmi, “21st Century Teachers: The 
Students‟ Perspectives,” Journal on English as a 
Foreign Language 7, no. 1 (March 2017): 77–96. 
27
 Katie Davis and Sean Fullerton, “Connected 
Learning in and after School: Exploring 
Handayani said that the teachers who 
successfully educate students are the 
teachers who have good experience in 
teaching.28 
 
3. Obstacles Faced by the Teachers in 
Arabic Online Learning 
One of the obstacles faced by the 
teachers when teaching Arabic online is 
the lack of interaction between students 
and teachers, these limitations make 
teachers think more about how to instruct 
students who are still in elementary school 
to follow instructions properly. Some 
complaints felt by the teacher, such as 
hard to identify students whether they pay 
attention well or only listen passively. 
Then, the role of parents is needed at 
home to guide them. It must be 
maximized because, in this situation, 
students are not fully under the control of 
the teacher in the process of learning 
Arabic. 
The other obstacle is the design of 
interesting material, colorful, and varied 
learning. Then, the students have good 
responses in the Arabic learning process. 
The teachers must improve their 
competence to create various designs, not 
only in cognitive knowledge. Adnan 
argued that it is not only about cognitive 
competency in learning but in the use of 
                                                                                   
Technology‟s Role in the Learning Experiences of 
Diverse High School Students,” Information Society 
32, no. 2 (2016): 98–116, 
https://doi.org/10.1080/01972243.2016.1130498. 
28
 Nastiti Handayani, “Becoming the Effective 
English Teachers in the 21st Century: What Should 
Know and What Should Do?,” 1st English 
Language and Literature International Conference 
(ELLiC), 6 May, 2017, 2017, 156–64. 
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integrated media.29 In addition to media 
factors, the teachers must also consider 
extralinguistic factors in foreign language 
pronunciation.30 
In addition, the need to design and 
translate the material to be an interesting 
form of media requires a long time, 
teachers complained because of their 
limited ability to design material to be 
attractive media. This is due to avoid the 
boredom experienced by students. In the 
first week, the learning process used 
video, it would be nice for the teacher to 
design the next material in the form of a 
quiz or game. The limitation of the teacher 
to design the material is one of the 
significant obstacles. 
In this study, researchers found that 
students were indeed involved in using 
technology to actively manage their 
language learning experience. Suherdi's 
statement that technology helps students 
in active and independent learning.31 
Technology is a positive opportunity to be 
used to facilitate teachers in delivering 
material.32 This is a necessity for students 
to take responsibility for the learning 
process. This is suitable for the demands 
                                                          
29
 Adnan et al., “Teacher Competence in Authentic 
and Integrative Assessment in Indonesian 
Language Learning,” International Journal of 
Instruction 12, no. 1 (2019): 701–16, 
https://doi.org/10.29333/iji.2019.12145a. 
30
 Rohaidah Kamaruddin, Azni Yati Kamaruddin, 
and Zuraini Seruji, “Personality as Extralinguistic 
Factor That Influences Second Language Learning 
among Foreign Students,” International Journal of 
Asian Social Science 9, no. 1 (2019): 27–34, 
https://doi.org/10.18488/journal.1.2019.91.27.34. 
31
 Handayani, "Becoming the Effective English 
Teachers in the 21st Century: What Should Know 
and What Should Do?"
 
32
 Lamb and Arisandy, “The Impact of Online Use of 
English on Motivation to Learn.” 
of 21st century learning to integrate all 
components of learning. 21st-century 
learning integrates all components, it's not 
just one focus, for example, the media. 
Arabic learning in this era needs 
integration between material, media, 
methods, and evaluation under the Arabic 
learning process to be achieved in the 
maximum indicators which collaborate on 
linguistic and non-linguistic domains.33 
Halversons showed that language 
learning in this era must integrate 4 
components; (communication, 
collaboration, critical thinking, creativity) 
and language skills in the classroom.34 He 
revealed 4 steps in 21st-century learning; 
1) Building background knowledge 
through debate; 2) giving conclusions; 3) 
creating the project; 4) presenting the final 
product). 
Some of the steps need to be 
packaged holistically and integrally 
through the selection of materials, the use 
of suitable media, and the application of 
Arabic learning that is indicated using 
what designs the methods and 
evaluations are appropriate. 
However, there are fundamental 
differences, when social media is used as 
a tool for learning and the use of 
technology for social purposes. There are 
differences when the teachers use 
technology as social media and as a 
                                                          
33
 Yuichi Suzuki, Tatsuya Nakata, and Robert 
DeKeyser, “Optimizing Second Language Practice 
in the Classroom: Perspectives from Cognitive 
Psychology,” Modern Language Journal 103, no. 3 
(July 2019): 551–61, 
https://doi.org/10.1111/modl.12582. 
34
 Andy Halverson, “21 St Century Skills and the „ 
4Cs ‟ in the English Language Classroom by Andy 
Halvorsen,” American English Institute, 2018, 0–4. 
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learning tool. The need for limitation of 
instruction as a guide to be done by 
students during the learning process.35 
This variable is more likely to be 
responsive to interventions, and as such, 
foreign language educators need to work 
more intensely to help students with those 
problems. 
This research suggested a 
mismatch between the proficiency levels 
of most foreign language learners and 
authentic online material because it needs 
intense and conscious guidance that 
students are still in their early stages. 
When students are given instructions, 
their thinking process takes much time, 
because the learning process is done 
independently without the teacher guiding 
around them when studying at home. This 
was also explained by one of the students' 
perceptions in online language learning 
carried out in a constructivist manner.36 
Students are able to build knowledge 
independently. This is also supported by 
the great interest of students when 
learning a language online.37 Akbari's 
research revealed that there were 
differences in motivation for groups of 
                                                          
35
 Ferit Kılıçkaya, “Learners‟ Perceptions of 
Collaborative Digital Graphic Writing Based on 
Semantic Mapping,” Computer Assisted Language 
Learning 33, no. 1–2 (2020): 58–84, 
https://doi.org/10.1080/09588221.2018.1544912. 
36
 Fahritdin Şanal, “Foreign Language Teaching 
and Learning Theories/Approaches,” Littera Turka 
3, no. 2 (2017): 220–25. 
37
 Regine Hampel and Ursula Stickler, “New Skills 
for New Classrooms: Training Tutors to Teach 
Languages Online,” Computer Assisted Language 
Learning 18, no. 4 (2005): 311–26, 
https://doi.org/10.1080/09588220500335455. 
students who used online learning and 
students who did not use online media.38 
Furthermore, the teachers need to 
at least consciously encourage and 
support students for using their 
technology outside the classroom by 
organizing the best learning instructions in 
Arabic learning. The teachers must 
concern about the students' learning 
styles, sometimes a student is different 
from the others in the learning style. When 
students have a visual learning style, the 
teacher easily uses visual media, as well 
as audio and audiovisual, then, the design 
of the learning process must be varied 
and learning instructions must be clear 
enough. It is in line with the statement that 
the learning style determines the students‟ 
output in online language learning.39 
Some steps that the teacher needs 
to take is by using the form of information 
about introducing useful technology as a 
tool that facilitates learning. The teacher's 
indifference in guiding and adopting 
practical instructions will impact students' 
interest in Arabic learning. The more 
creative a teacher, the better the students‟ 
responses40. Then, students will have 
                                                          
38
 Elham Akbari et al., “Student Engagement and 
Foreign Language Learning through Online Social 
Networks,” Asian-Pacific Journal of Second and 
Foreign Language Education 1, no. 1 (2016): 1–22, 
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39
 Huong May Truong, "Integrating Learning Styles 
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40
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more motivation to learn the Arabic 
language. The conscious effort and 
important part of their language are vital to 
helping students get the benefits of 
technology to support their language 
learning. 
Some limitations of teachers require 
to add new skills in processing Arabic 
learning material in the online form. 
Godwin recommended the ability needs to 
be trained and become one of the 
important strengths in realizing language 
learning goals.41 According to Jia, 
teachers need to adapt to using new 
strategies in teaching and using 
technology on a massive scale.42 Thus, 
several factors that are advantages and 
disadvantages when online-based 
learning as an effort to overcome the 
educational process during the COVID-19 
emergency era. Jia reminded that the 
need for training in the ability to integrate 
technology, media, models, and 
evaluation of learning in this century is a 
must. It integrates student learning styles 
with online learning systems.43 
 
D. Conclusion 
The Arabic language learning at 
SDIT Al-Azhar Padang is an effort to 
improve the results of learning Arabic 
using the online platform during the 
                                                          
41
 Robert Godwin, “Emerging Technologies 
Contributing, Creating, Curating: Digital Literacies 
for Language Learners,” Language Learning & 
Technology 19, no. 193 (2015): 8–20. 
42
 Yanli Jia, “Review of Innovations in Flipping the 
Language Classroom : Theories and Practices” 24, 
no. 1 (2020): 58–61. 
43
 Truong, "Integrating Learning Styles and 
Adaptive E-Learning System: Current 
Developments, Problems, and Opportunities."

 
COVID-19 emergency era. One of the 
impacts is a good response according to 
students, they have an innovative and 
creative learning experience, in addition to 
the need for improvement for teachers' 
ability to design learning materials using 
online media. Implementation of the 
learning, that the teacher teaches using 
material designed in online media, can be 
accessed through YouTube or video 
created by the teacher. Students work on 
tasks given by online, submitting tasks 
online, and more. The student responses 
were positive, assessing fun learning by 
using the media. While the challenges 
faced by teachers are time constraints 
and the ability to design media. This study 
contributed or contributed to the 
knowledge development of the online 
Arabic language during covid-19 
emergency. 
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